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Information On Students

Cycles Cycle 1- Cycle 2 - Cycle 3 - KG
Number of students on roll 836

Number of Emirati students 38

Number of students of determination 9

Largest nationality group of students Syria - Egypt - Jordan

Information On Teachers
Number of teachers 47
Nationalities Egypt - Syrian Arab Republic - Jordan
Number of teaching assistants 5

Changes since the previous inspection

Since the last inspection in 2022, the school’s overall performance has remained Good, reflecting the school’s
ongoing commitment to sustaining standards.

Students' overall achievement has remained good across most subjects. In Islamic education, students’
achievement has remained Good across KG and all cycles, reflecting students’ secure knowledge and
understanding of the Islamic values and principles as they progress through the grades. In Arabic as a first
language, students’ achievement has remained Good across KG and all cycles, reflecting steady reading
development with appropriate fluency and comprehension that support clear understanding of increasingly
complex texts. In social studies, students’ achievement has remained Acceptable across KG and all cycles,
reflecting steady factual understanding but emerging proficiency in applying their knowledge to contemporary
UAE society, the region, and wider global contexts. In English, students’ achievement has remained Good in KG
and cycles 1and 2. In Cycle 3, attainment has remained Good, while progress has improved from Good to Very
Good, reflecting improved comprehension, greater clarity in writing, and a stronger ability to interpret and analyse
texts, even as extended writing remains an area that needs further development. In mathematics, students’
achievement has remained Good across KG and all cycles, reflecting steady development in core numeracy,
arithmetic fluency, and the ability to work with increasingly complex concepts, with higher-order problem-solving
skills continuing to develop. In science, students’ achievement has remained Good across KG and cycles 1and 3,
and Acceptable in Cycle 2. This reflects steady development in scientific understanding, inquiry skills, and the
application of concepts across practical and theoretical contexts. However, students’ scientific and practical
skills, particularly in Cycle 2, remain variable.

Learning skills remain Good in KG and all cycles, reflecting students’ positive engagement, improving



collaboration, and growing ability to link learning to real-life contexts, while their innovation, enterprise,
independent learning, and consistent initiation of cross-curricular application still require further development.

Students’ personal and social development, and their innovation skills, were not evaluated in the previous
inspection. Students' personal development is now judged as Good in KG and Very Good in cycles 1, 2, and 3.
Understanding of Islamic values and awareness of Emirati and world cultures, social responsibility, and innovation
skills are now judged as Good across KG and all cycles. Students demonstrate consistently positive attitudes and
responsible behavior, form strong and respectful relationships, and show care for others. However, students in
Phase 1are not yet consistently self-reliant and continue to depend on adult support to manage aspects of their
learning and routines. Students across the school have a clear understanding of Islamic values and an
appreciation of Emirati culture, and they contribute constructively to the school and the local community.

Teaching for effective learning has remained Good in KG and all cycles since the previous inspection, reflecting
secure subject knowledge and generally supportive learning environments, while inconsistencies in
differentiation, age-appropriate strategies, inquiry-based learning, and the purposeful use of technology continue
to mitigate the overall impact on students’ learning. Assessment has remained Acceptable across KG and all
cycles. Assessment practices are developing, but are applied inconsistently across subjects and cycles. Although
the school benchmarks outcomes and teachers have reasonable awareness of students’ strengths and
weaknesses, the use of assessment information to inform personalized learning and guide instructional
adjustments remains less developed.

Curriculum design and implementation, as well as curriculum adaptation, were not evaluated in the previous
inspection process. Curriculum design and implementation are now judged as Good, reflecting appropriate
structure and provision across subjects, while further refinement in skill development, consistent cross-curricular
practice, and systematic curriculum review remains needed. Curriculum adaptation is now judged Acceptable
across KG and all cycles. This reflects generally adequate, though inconsistent, modification to meet the needs of
different student groups, with limited opportunities for students to engage in innovation and enterprise.

The health and safety of children and students, including their protection, remain strong features of the school
and have improved from Good to Very Good across KG and all cycles. The school maintains effective systems for
safeguarding students, with well-planned health and safety protocols in place. Care and support have remained
Good across KG and all cycles, reflecting positive relationships, effective guidance, and secure promotion of
wellbeing, while identification and support for students with additional learning needs and those who are gifted
ond talented are still developing and require greater consistency.

The quality of leadership and management at the school has remained Good across leadership effectiveness,
self-evaluation and improvement planning, governance, and the management of staffing, facilities, and
resources. Partnerships with parents and the community remained Very Good. Most leaders demonstrate secure
knowledge of best practice in teaching and learning, and their efforts to strengthen assessment, monitoring, self-
evaluation, improvement planning, and professional development are continuing to develop.

The school’s efforts towards meeting their targets on
international assessments: TIMSS, PISA, PIRLS

School leaders demonstrate a clear commitment to improving international assessment outcomes by regularly



participating in TIMSS, PISA, and IBT and incorporating these results into the School Development Plan (SDP).
International assessment data is used to set specific targets aimed at raising performance, addressing identified
skill gaps, enhancing higher-order thinking, and strengthening teachers’ capacity to use assessment information
in planning and curriculum delivery. Leaders analyze international and internal assessment outcomes to inform
departmental planning, and the SDP includes strategies such as training students in international assessment
guestion styles and promoting differentioted activities based on assessment data. However, the monitoring of
teaching and learning is less aligned with student outcomes and the inspection framework, the follow-up on
departmental action plans is inconsistent, and the impact of planned initiatives is not yet evident in lessons.

The school adapts its curriculum to strengthen the skills required for international assessments by integrating
higher-order thinking, problem-solving, and analytical tasks into sulbject planning. Benchmark and internal data
are used to identify learning gaps, leading departments to design targeted interventions such as dedicated
lessons, skill-focused materials, and exam-style practice activities. Teachers analyze skills from various
assessments, track students’ progress, and develop plans to address gaps for different groups of students, but
the depth and consistency of assessment analysis remain emerging across subjects and cycles. As a result,
curriculum adaptations and teaching strategies linked to international assessments are applied with varying
effectiveness, and the intended impact, particularly in developing inquiry, reasoning, and critical thinking, remains
uneven in lessons.

Professional development supports the school’s international assessment priorities, with staff receiving training on
assessment practices and ADEK benchmarking expectations; however, the program remains developing, and its
overall impact on classroom practice is still emerging. Training is generally broad in scope, offering limited subject-
specific depth or personalized support to strengthen teachers’ instructional strategies, assessment literacy, and
data analysis in relation to international benchmarks. The school monitors professional development with varying
levels of consistency, and evidence of progress against planned milestones is limited, which affects how fully
training influences classroom practice. The school is beginning to introduce more structured approaches to
strengthen teachers’ skills in higher-order thinking, inquiry-based learning, and the purposeful use of assessment
information across all cycles.

The school promotes awareness of the importance of international assessments among parents and students
through campuaigns, information sessions, workshops, and regular communication that explain the purpose and
expectations of assessments such as PISA, TIMSS, and IBT. Parents receive targeted worksheets, mock-test
materials, resource links, and clear guidance on reinforcing key skills at home to support reading comprehension,
numerical reasoning, and problem-solving. The school also shares assessment outcomes and progress updates,
enabling parents to understand their children’s strengths and areas for development and engage in purposeful
learning conversations. These initiatives contribute positively to students’ preparation for international
benchmarks, although the overall impact varies depending on the consistency with which home-learning
guidance is implemented across cycles.

Performance in standardized and international assessments

The following section focuses on the school’s performance in standardized and international assessments.

Standardized Assessments

The school benchmarks students in grades 3 to 9 using the Australian Council for Educational Research
International Benchmark Test (ACER-IBT) to measure their attainment and progress in Arabic, mathematics,



and science.

¢ Results for AY2024/25 indicate that students’ attainment in Arabic ACER-IBT in cycles 1and 2 is Weak, while
in Cycle 3itis Very Good. Progress results are Weak across all cycles.

¢ Results for AY2024/25 indicate that students’ attainment in mathematics ACER-IBT is Good in Cycle 1, Very
Good in Cycle 2, and Outstanding in Cycle 3. Progress in cycles 1 and 2 is Weak, while progress in Cycle 3 is
Very Good.

¢ Results for AY2024/25 indicate that students’ attainment in science, ACER IBT, is Very Good in Cycle 1and
Weak in cycles 2 and 3. Progress results are Outstanding in cycles 1and 3, and Wecak in Cycle 2.

International Assessments: TIMSS, PISA, PIRLS

15-year-old students participated in the PISA 2022 international assessments. Their results are as follows:

¢ |Inreading literacy, students achieved a score of 408, below the school target of 498 and the PISA
international average of 476.

¢ In mathematical literacy, students achieved a score of 447, below the school target of 498 and the PISA
international average of 472.

¢ |n scientific literacy, students achieved a score of 429, below the school target of 492 and the PISA
international average of 485.

In the TIMSS (Trends in International Mathematics and Science Study) 2023, the assessment results indicate:

¢ |n Grade 4 mathematics, students achieved a score of 541, above the school target of 518 and the
international average of 503.

¢ |In Grade 8 mathemaitics, students achieved a score of 454, below the school target of 502 and the
international average of 478.

¢ |In Grade 4 science, students achieved a score of 538, above the school target of 519 and the international
average of 494.

¢ |n Grade 8 science, students achieved a score of 454, below the school target of 512 and the international
average of 478.

The PIRLS (Progress in International Reading Literacy Study) 2021 assessment results indicate:

¢ Grade 4 students did not participate in the PIRLS examination in AY 2021

Reading

School leaders show strong commitment to reading by developing and implementing a whole-school reading
strategy that sets clear objectives across phases. They monitor progress through regular reviews of lesson plans,
student outcomes, and library-usage data. Additional tracking of students’ Arabic reading progress is managed
through the online platform Kotoby, and further resources for emerging readers in Cycle 1 have been requested.
Leaders are also strengthening accountability by ensuring departments align their reading plans with the school’s
strategic priorities to secure more consistent implementation across phases.



The school has one well-resourced library offering a bbroad range of fiction and non-fiction texts in both English
aond Arabic. KG classrooms are equipped with class libraries that provide age-appropriate reading materials to
support early literacy. The main library facilitates research, borrowing, and independent study; however, it is not
equipped with computers to support students’ online research needs. Across the school, book displays are
limited, reducing opportunities to promote a stronger reading culture and further encourage student
engagement.

Reading skills are developed systematically across all subjects. In early years, students benefit from a structured
commercial phonics program that builds secure foundations in decoding and early comprehension. As students
progress through the upper phases, they engage with more advanced reading skills, including inference,
skimming, scanning, and text analysis, which support their understanding across the curriculum. Teachers use a
range of diagnostic tools and reading logs to track progress, allowing them to identify gaps early and provide
timely, targeted interventions for struggling readers in both English and Arabic.

Teachers participate in ongoing professional development on guided reading, comprehension strategies, and
higher-order questioning. They are trained to assess students’ reading progress and deliver targeted
interventions where needed.

Parents are actively engaged in promoting reading at home through regular communication from teachers and
guidance provided by the school librarian. They are encouraged to monitor their children’s progress on the online
platform and to participate in school-based reading events such as book fairs and book clubs. These
opportunities strengthen home-school partnerships and contribute to a wider culture of reading across the
community.

Strengths of the school

e Students’ achievement has remained at good levels across most subjects, and progress in English has
improved from Good to Very Good in Cycle 3.

¢ Students demonstrate positive attitudes to learning and are self-disciplined, with strong levels of
engagement, collaboration, and constructive interactions, particularly in the upper phases.

e The school provides a safe and secure environment, with effective child protection procedures and strong
arrangements that promote safety and high attendance.

e |Leaders provide clear strategic direction and promote a culture of continuous improvement. They are
successful in sustaining effective partnerships with parents and the wider community.

Key Recommendations

1. Raise students’ achievement to Very Good and better in all subjects, especially in science in Cycle 2 and in
social studies across all cycles, by:

¢ strengthening scientific enquiry and practical skills, particularly in Cycle 2, to ensure students observe,
predict, record, and formulate clear and testable hypotheses with increasing confidence during practicall
investigations.

¢ Developing students’ analytical skills in social studies to make clear connections between areas of learning,
to explain and interpret relationships in the higher phases, and to use geographical tools more effectively in
the lower grades.



promoting students’ fluency in speaking and writing and analytical reading skills in all phases in Arabic and
English, promoting independence and creativity.

improving mathematical accuracy, reasoning, and application across all phases, including secure number
formation in KG, stronger reasoning and problem-solving in cycles 1 and 2, and more effective transfer of
advanced mathematical knowledge to complex contexts in Cycle 3.

enhancing students’ independent learning, effective collaboration, enterprise, innovation, and critical-
thinking skills through purposeful tasks that promote active participation and meaningful skill development.

2. Improve the overall quality of teaching, assessment, and curriculum adaptation by:

strengthening lesson planning to consistently include age-appropriate, differentioted, and inquiry-based
strategies that meet the needs of all learners.

ensuring assessment procedures are robust, producing reliable data, and that assessment information is
used effectively to plan learning, monitor progress, and close gaps between internal data and external
benchmarks.

enhancing the quality and consistency of marking, feedback, assessment-for-learning, and self-assessment
strategies to address learning gaps more effectively within lessons.

establishing a structured, evidence-based curriculum review cycle that ensures effective modification for alll
groups of students and expanding opportunities for innovation and creativity.

3. Strengthen the impact of leadership on students’ achievement by:

enhancing the effectiveness of middle leaders through more focused instructional oversight that ensures
teaching supports improvements in students’ attainment and progress.

strengthening whole-school monitoring systems by refining observation tools to focus more on students’
learning, building leaders’ capacity to evaluate learning accurately, and using evidence from lesson
observations and assessment outcomes more rigorously to drive subject-level improvement planning.
improving the coherence and impact of professional development by providing more targeted, subject-
specific, and skills-focused training that deepens teachers’ expertise in differentiation, inquiry-based
learning, and assessment literacy, and by monitoring its impact.

aligning staff deployment and learning resources more effectively by ensuring consistent access to age-
appropriate materials across phases and improving classroom technology to enhance hands-on, practical,
and interactive learning for all students.

4, Continue to work towards improving student outcomes in TIMSS, PISA, and PIRLS by:

reviewing and refining preparation approaches to ensure alignment with assessment frameworks and key
content areas.

analyzing international assessment results to identify effective strategies and areas for improvement, using
these insights to adjust teaching practices.

strengthening teachers’ understanding of international assessment competencies and expectations to
ensure classroom instruction reflects required skills.

increasing students’ exposure to varied question types and higher-order thinking tasks, including analysis,
evaluation, and problem-solving, to build assessment readiness.



Overdall School Performance: Good

PS1: Students’ achievements

Subject KG Cycle1 Cycle 2 Cycle 3
Attainment Good Good Good Good
Islamic
Education
Progress Good Good Good Good
Attainment Good Good Good Good
Arabic as a first
language
Progress Good Good Good Good
Attainment Not Applicable Acceptable Acceptable Acceptable
UAE Socidal
Studies
Progress Not Applicable | Acceptable Acceptable Acceptable
Attainment Good Good Good Good
English
Progress Good Good Good Very Good t
Attainment Good Good Good Good
Mathematics
Progress Good Good Good Good
Attainment Good Good Acceptable Good
Science
Progress Good Good Acceptable Good
Learning Skills Good Good Good Good




PS2: Students’ personal and social development, and their innovation skills

Cycle1

Cycle 2

Cycle 3

Personal
Development

Good

Very Good

Very Good

Very Good

Understanding of
Islamic values and
awareness of
Emirati and world
cultures

Good

Good

Good

Good

Social responsibility
and innovation skills

Good

Good

Good

Good

PS3: Teaching and Assessment

Teaching for
effective learning

Good

Good

Good

Good

Assessment

Acceptable

Acceptable

Acceptable

Acceptable

PS4: Curriculum

KG Cycle1 Cycle 2 Cycle3
Curr!culum de5|gr:\ Good Good Good Good
and implementation
Curriculum
adaptation Acceptable Acceptable Acceptable Acceptable




PS5: The protection, care, guidance and support of students

Health and safety,
including
arrangements for
child protection /
safeguarding

Very Good I

Very Good t

Very Good t

Very Good I

Care and support

Good

Good

Good

Good

PSé: Leadership and Management

The effectiveness of leadership Good
School self-evaluation and improvement planning Good
Parents and the community Very Good
Governance Good
Management, staffing, facilities and resources Good




Inspection findings

PS1: Students’ achievements

Islamic Education

A number of areas are evaluated by inspectors when evaluating students’ attainment and progress in Islamic

Education. These include the following:
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Holy Qurian Islamic values Seerah (Life Faith Identity Humanity and
and Hadeeth and principles of the Prophet the universe
PBUH)
Subject KG Cycle1 Cycle 2 Cycle 3
Attainment Good Good Good Good
Islamic
Education
Progress Good Good Good Good
Findings:

¢ The school’s analysis of internal assessment data for the AY2024/25 against Ministry of Education (MoE)
curriculum standards for Islamic education indicates that most students in KG and cycles 1, 2, and 3 attain

above the curriculum standard.

e There are no external national or international assessments for Islamic education in KG and cycles 1and 2.
Grade 12 MoE external examination results for the AY2024/25 indicate Outstanding attainment.

¢ |nlessons and recent student work, the majority of students in KG and all cycles achieve levels above the
curriculum standards. In KG, students demonstrate a solid understanding of Islamic values and recite short
Surahs correctly; however, their application of these values in real-life situations remains inconsistent. In
cycles1and 2, students demonstrate a clear understanding of Islamic etiquette and manners and the
Prophet’s biography, and can identify the general meanings of selected Hadeeth; however, not all show a
deep understanding that enables them to make clear connections to real-life situations. In Cycle 3, students
demonstrate a secure understanding of Islamic laws and teachings; however, they struggle to refer to
relevant Hadeeth or Qur’anic verses to support their learning. Across the school, students are developing
their skills in Qur’an recitation in line with Tajweed rules, but this remains inconsistent across all cycles.

e Over the past three years, the school's internal assessment data indicate that attainment has been
consistently Outstanding in KG and across all cycles. Results of Grade 12 MoE external examination indicate
consistently Outstanding attainment over the past three years.




¢ The school’s analysis of internal assessment data for the AY2024/25 indicates that most students in cycles 1,

2, and 3 make better than expected progress, over time, from their starting points at the beginning of the
academic year and against curriculum standards. There is no progress data for KG.

In lessons and recent work, the majority of students in KG and cycles 1, 2, and 3 maoke better than the
expected progress in relation to learning objectives that are aligned with curriculum standards.

The school’s analysis of internal assessment progress data to evaluate the progress of the different groups
of students indicates that boys make Outstanding progress in cycles 1 and 3, while making Very Good
progress in Cycle 2. Girls, Emirati, high attainers, gifted and/or talented students make Outstanding progress
in cycles 1, 2, and 3. Low-attainers make Outstanding progress in Cycle 2, with no data available for cycles 1
and 3. Students with additional learning needs, including students of determination, make Very Good
progress in Cycle 2 and Good progress in Cycle 3. Progress data for all groups of students in KG are not
available.

Next Steps:

1.

Strengthen students’ ability to reference the Holy Qur’an and Noble Hadith appropriately to deepen their
understanding and learning in Cycle 3.

Improve students’ recitation of the Holy Qur’an according to Tajweed rules across cycles.

Deepen students’ understanding to connect Islamic values and teachings to real-life situations, particularly
in the lower grades.



Arabic as a first language

A number of areas are evaluated in the inspection framework when judging student’s attainment and progress in
Arabic language. These include the following:

Listening Reading Writing
Subject KG Cycle1 Cycle 2 Cycle3
Attainment Good Good Good Good
Arabic as a first
language
Progress Good Good Good Good
Findings:

¢ The school’s analysis of internal assessment data for AY2024/25 against MoE curriculum standards for

Arabic as a first laonguage indicates that most students in KG and alll cycles attain levels acbove the
curriculum standard.

There are no external national or international assessments for Arabic as a first language in KG, grades 1 and
2. The school administers the International Benchmark Test (IBT) in grades 3-9 to benchmark students’
attainment in Arabic as a first language. Results in AY2024/25 indicate that students’ attainment is Weak in
cycles Tand 2 and Very Good in Cycle 3. Results of the Grade 12 MoE external Arabic examination for the
AY2024/25 indicate that students’ attainment is Outstanding.

In lessons and their recent work, the majority of students in KG and all cycles attain subject knowledge and
skills above curriculum standards. In KG, students demonstrate secure listening and understanding skills that
support the development of their speaking abilities and the acquisition of early literacy skills. In cycles 1and 2,
students show progressively developing reading skills and demonstrate improving fluency, comprehension,
and emerging analytical skills. However, they do not consistently apply grammatical rules in both
conversation and writing. In Cycle 3, students write more structured paragraphs and essays across different
genres; however, creative and extended writing remain less well developed. In cycles 2 and 3, students
demonstrate secure reading comprehension skills and attempt to communicate their learning in standard
Arabic. However, analytical reading and confident speaking in standard Arabic remain less well developed.

Over the past three years, the school's internal assessment data indicate that attainment has been
consistently Outstanding in KG and in cycles 1, 2, and 3. Trends in IBT results indicate that attainment
fluctuates in cycle 1, improving from Very Good in AY2022/23 to Outstanding in AY2023/24, then regressing
to Weak in AY2024/25. In Cycle 2, trends show significant regression from steady Outstanding in AY2022/23
and AY2023/24 to Weak in AY2024/25. In Cycle 3, trends show a fluctuation in attainment, improving from
Weak in AYAY2022/23 to Outstanding in AY2023/24 and then regressing to Very Good in AY 2024/25. Trends
in the Grade 12 MoE external examination results indicate that attainment has consistently been
Outstanding over the past three years.



¢ The school’s analysis of internal assessment data for the AY2024/25 indicates that most students in Cycle 1,
ond a large maojority of students in cycles 2 and 3, make better than expected progress over time from their
starting points at the beginning of the academic year and against MoE standards. There is no progress data
for KG. IBT progress data indicate that only a majority of students make expected progress in cycles 1, 2,
and 3.

¢ |nlessons and in their recent work, the majority of students in KG and all cycles make better-than-expected
progress in relation to learning objectives that are aligned with curriculum standards.

e The school’s analysis of internal assessment progress data to evaluate the progress of the different groups
of students indicates that boys make Outstanding progress in Cycle 1, Very Good progress in Cycle 2, and
Good progress in Cycle 3. Girls make Outstanding progress in cycles 1and 3, and Very Good progress in
Cycle 2. Emirati students make Weak progress in Cycle 1, OQutstanding progress in Cycle 2, and Good
progress in Cycle 3. High attainers make Outstanding progress in cycles 1, 2 and 3. Low-attainers make Very
Good progress in Cycle 2, but no data is available for cycles 1 and 3. Students with additional learning needs,
including students of determination, make Outstanding progress in Cycle 2 and Good progress in Cycle 3.
Gifted and/or talented students make Outstanding progress in cycles 1, 2, and 3. Progress data for all groups
of students in KG are not avcailable.

Next Steps:

1. Improve students’ creative and extended writing in Cycle 3.
2. Strengthen students’ use of standard Arabic at all times across all cycles.

3. Enhance students’ reading comprehension and analytical skills to ensure consistent understanding,
interpretation, and analysis of texts in cycles 2 and 3.



UAE Social Studies

A number of areas are evaluated in the inspection framework when judging student’s attainment and progress in
social studies. These include the following:
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National Citizenship Government Values and The individual The national
identity ethics and society economy
Subject KG Cycle1 Cycle 2 Cycle 3
Attainment Not Applicable Acceptable Acceptable Acceptable
UAE Social
Studies
Progress Not Applicable Acceptable Acceptable Acceptable
Findings:

¢ The school’s analysis of internal assessment data for AY2024/25 against the MoE curriculum standards in
social studies indicates that most students in cycles 1, 2, and 3 attain above the curriculum standards.

¢ The school has no external national or international assessments for social studies in cycles 1and 2. Grade 12
MoE external examination results for the AY2024/25 indicate Outstanding attainment.

¢ |nlessons and recent work, most students across all cycles attain levels in line with curriculum standards. In
cycles 1and 2, students demonstrate an adequate understanding of the UAE’s history and geography;
however, their map-reading skills, interpretation of visual sources, and use of geographical tools are less
secure in Cycle 1. In Cycle 2, students do not consistently make clear links between historical events and
their impact on modern life. In Cycle 3, students demonstrate adequate knowledge of the Aralb world’s
geography and national economy; however, their analytical skills in interpreting economic concepts and
explaining economic relationships remain less well-developed.

e Over the past three years, the school's internal assessment data indicate that attainment has been
consistently Outstanding in cycles 1, 2, and 3. Trends of Grade 12 MoE examination indicate consistently

Outstanding attainment over the past three years.

¢ The school’s analysis of internal assessment data for AY2024/25 indicates that most students in cycles 1, 2,
and 3 make better than expected progress over time from their starting points ot the beginning of the
academic year and against MoE standards.

¢ |nlessons and recent work, most students in all cycles make the expected progress in relation to learning
objectives that are aligned with curriculum standards.

e The school’s analysis of internal assessment progress data to evaluate the progress of the different groups




of students indicates that boys, girls, and high attainers make Outstanding progress in cycles 1, 2, and 3.
Emirati students in cycles 1 and 3 make Outstanding progress, while in Cycle 2, they make Good progress.
Low-attainers make Outstanding progress in Cycle 2, with no data available for cycles 1 and 3. Students with
additional learning needs, including students of determination, make Good progress in Cycle 2 and Weak
progress in Cycle 3, with no data available for Cycle 1. Gifted and talented students make Outstanding
progress in cycles 2 and 3, with no data available for Cycle 1.

Next Steps:

1. Improve students’ use of geographical skills in Cycle 1to interpret maps, visuals, and geographical tools.

2. Strengthen students’ ability in Cycle 2 to make clear connections between historical events, particularly
Sheikh Zayed’s role, and their impact on modern life in the UAE.

3. Develop students’ analytical skills in Cycle 3 to interpret economic data, explain economic concepts, and
articulate relationships within the national economy, supporting deeper understanding and higher-order
thinking.



English

A number of areas are evaluated in the inspection framework when judging student’s attainment and progress in

English language. These include the following:

HELLO |
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Speaking Listening Reading Writing
Subject KG Cycle1 Cycle 2 Cycle 3
Attainment Good Good Good Good
English
Progress Good Good Good Very Good I
Findings:

¢ The school’s analysis of internal assessment data for AY2024/25 against the Ministry of Education (MoE)
Curriculum standards for English indicates that most students in KG and cycles 1, 2, and 3 attain levels above
the curriculum standards.

® There are no external national or international assessments for English in KG or cycles 1and 2. Grade 12
students participate in the MOE external examination, and their results for the AY2024/25 indicate Good
attainment. In PISA 2022, 15-year-old students attained a score of 408 in reading literacy, below the school
target of 498 and the international average of 476.

¢ |nlessons and their recent work, the majority of students in KG and cycles 1, 2, and 3 attain levels of
knowledge and skills in English above curriculum standards. In KG, students demonstrate secure listening
and understanding skills and apply phonics with increasing accuracy. However, their early literacy skills in
decoding words and writing remain inconsistent. In Cycle 1, students read more fluently, but fluency in
speaking remains inconsistent. In Cycle 2, students begin to construct extended sentences and short
paragraphs with growing accuracy and control. However, they do not always demonstrate clear
organization, accurate sentence construction, and sufficient vocabulary to express ideas clearly. Their
speaking skills are developing, although a minority still lack the confidence to speak and share their learning
confidently. In Cycles 2 and 3, students demonstrate secure reading comprehension skills; however, their
analytical reading skills are less well developed. Extended and creative writing across all cycles remains an
area for improvement.

e Over the past three years, the school's internal assessment data indicate that attainment has been
consistently Outstanding in KG and cycles 1, 2, and 3. Trends in the MoE Grade 12 external examination
indicate a downward trajectory from Outstanding attainment in AY2022/23, to Very good in AY2023/24,
before reaching Good in AY2024/25.

¢ The school’s analysis of internal assessment data for AY2024/25 indicates that most students in KG and
cycles 1and 2 make better than expected progress. In Cycle 3, a large majority of students maoke better
than expected progress from their starting points at the beginning of the academic year and against
curriculum standards.



¢ |Inlessons and their recent work, the majority of students in KG and cycles 1 and 2, and the large majority in
Cycle 3, make better than expected progress in relation to learning objectives aligned with curriculum
standards.

e The school’s analysis of internal assessment progress data to evaluate the progress of the different groups
of students indicates that boys make Outstanding progress in cycles 1and 2 and Very good progress in
Cycle 3. Girls make Outstanding progress in Cycle 1, and Very Good progress in cycles 2 and 3. Emirati
students make Very Good progress in Cycle 1, Outstanding progress in Cycle 2, and Good progress in Cycle
3. High attainers and gifted and talented students maoke Outstanding progress in cycles 1, 2, and 3. Low
attainers make Outstanding progress in cycles 2 and 3, with no data available for Cycle 1. Students with
additional learning needs, including students of determination, make Very Good progress in Cycle 2 and
Weak progress in Cycle 3, with no data available for Cycle 1.

Next Steps:

1. Improve early literacy in KG through more consistent application of phonics to support word decoding and
early writing skills.

2. Enhance students’ fluency in speaking and writing in cycles 1and 2 to increase confidence and control over
sentence structure and vocabulary, enabling clearer organization and expression of ideas.

3. Enhance students’ analytical reading and writing skills in cycles 2 and 3.



Mathematics

A number of areas are evaluated in the inspection framework when judging student’s attainment and progress in
the language. These include the following:
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Subject KG Cycle1 Cycle 2 Cycle 3
Attainment Good Good Good Good
Mathematics
Progress Good Good Good Good
Findings:

¢ The school’s analysis of internal assessment data for AY2024/25, against the Ministry of Education( MoE)
curriculum standards for mathematics, indicates that most students in KG and across all cycles attain levels
above the curriculum standards.

® There are no external national or international assessments for mathematics in KG. The school administers
the IBT stondardized assessment in Grades 3 to 9 to benchmark students’ attainment in mathematics.
Results in AY2024/25 indicate that students’ attainment is Good in Cycle 1, Very good in Cycle 2, and
Outstanding in Cycle 3. In PISA 2022, 15-year-old students achieved a score of 447, below the school target
of 498 and the international average of 472. In TIMSS 2023, Grade 4 students achieved a score of 541, cbove
the school target of 518 and the international average of 503, while Grade 8 students achieved a score of
454, below both the school target of 502 and the international average of 478. Results of Grade 12 students in
the MoE external examination, for the AY2024/25, indicate Outstanding attainment.

¢ |nlessons and recent work, the majority of students in KG and cycles 1, 2, and 3 demonstrate mathematical
knowledge, skills, and understanding cbove the MoE curriculum standards. In KG, students demonstrate
secure numeracy skills, including number recognition and counting, and confidently represent numbers
using a range of materials. However, a few students still struggle to form numibers accurately. In Cycle 1,
students demonstrate secure skills in number operations, place value, and numerical patterns. However,
their problem-solving and reasoning skills vary. In Cycle 2, students demonstrate competent arithmetic skills
and perform operations with increasing accuracy. However, solving multi-step problems remains challenging
for a few students. In Cycle 3, students demonstrate secure understanding of advanced concepts, including
calculus, and apply differentiation rules to a range of functions; however, their ability to transfer these skills
to complex, unfamiliar problems remains less secure.

e Over the past three years, trends in internal assessment data indicate consistently Outstanding attainment
across KG and all cycles. Trends in Grade 12 MoE external results indicate a regression in attainment from



Very good in AY2022/23 to steady Weak in AY2023/24 and AY2024/25 over the past three years. Trends in
ACER IBT indicate a regression in attainment from steady Outstanding in AY2022/23 and AY2023/24 to
Good in AY2024/25 in Cycle 1. Similarly, trends in Cycle 2 indicate a regression in attainment from steady
Outstanding in AY2022/23 and AY2023/24 to Very Good in AY2024/25. In Cycle 3, trends indicate
consistently Outstanding attainment over the past three years.

¢ The school’s analysis of internal assessment data for AY2024/25 indicates that most students in all cycles
make better than expected progress over time from their starting points and against curriculum standards.
There is no progress data for KG. ACDR IBT progress data for AY2024/25 indicates that only a majority of
students make the expected progress in cycles 1and 2; however, a large majority of students make better-
than-expected progress in Cycle 3.

¢ |nlessons and recent work, the majority of students make better than expected progress in KG and cycles 1,
2, and 3 in relation to learning objectives aligned with curriculum standards.

e The school’s analysis of internal assessment progress data to evaluate the progress of the different groups
of students indicates that boys and girls make Outstanding progress across all cycles. Emirati students make
Very Good progress in Cycle 1, while making Outstanding progress in cycles 2 and 3. Low attainers make
Outstanding progress in cycles 2 and 3, with no data available for Cycle 1. High attainers make Outstanding
progress in all three cycles. Students with additional learning needs, including students of determination,
make Outstanding progress in all cycles, with no data available for Cycle 1. Gifted and/or talented students
make Outstanding progress in cycles 1, 2, and 3. Progress data for all groups of students in KG are not
available.

Next Steps:

1. Improve number formation in KG to ensure greater accuracy and consistency when representing numbers
in written form.

2. Strengthen problem-solving and reasoning skills in cycles 1 and 2 to support more confident application of
numerical concepts, including multi-step problems.

3. Develop students’ ability in Cycle 3 to transfer advanced mathematical knowledge, including calculus and
differentiation, to complex and unfamiliar problem contexts, supporting deeper analytical thinking and
application.



Science

A number of areas are evaluated in the inspection framework when judging student’s attainment and progress in

science. These include the following:

Scientific thinking,
inquiry, and

Ability to draw

conclusions and

Application of science
to technology, the

investigative skills communicate ideas environment and society
Subject KG Cycle1 Cycle 2 Cycle 3
Attainment Good Good Acceptable Good
Science
Progress Good Good Acceptable Good
Findings:

¢ The school’s analysis of internal assessment data for AY2024/25, against the Ministry of Education (MoE)
curriculum standards for science, indicates that most students in KG and all cycles, including Cycle 3,
physics, chemistry, and biology, attain levels above the curriculum standards.

e There are no external national or international assessments for science in KG. The school administers the
International Benchmark Test (IBT), a standardized assessment, in grades 3 to 9 to benchmark students’
attainment in science. In AY2023/24, IBT results indicate that students’ attainment is Very good in Cycle 1
and Weak in Cycles 2 and 3. In PISA 2022, 15-year-old students achieved a score of 429, below the school
target of 492 and the international average of 472. In TIMSS 2023, Grade 4 students achieved a score of 538,
above the school target of 519 and the international average of 494, while Grade 8 students achieved a
score of 454, below both the school target of 512 and the international average of 478. Results of Grade 12
science MoE external assessments indicate Weak attainment in physics, Outstanding attainment in

chemistry, with no results recorded in biology.

¢ |nlessons and their recent work, the majority of students in KG and cycles 1and 3 demonstrate levels of
scientific knowledge, skills, and understanding albove the MoE curriculum standards. In Cycle 2, most
students attain levels in line with curriculum standards. In KG, students demonstrate a secure understanding
of basic life science and begin to develop curiosity; however, their exploration and engagement in simple
investigations remain less well developed. In Cycle 1, students demonstrate a secure understanding of life
and physical science and can observe, identify, and classify living things and materials using simple criterio;
however, their independent inquiry skills through experimentation are less secure. In Cycle 2, students show
an appropriate conceptual understanding of chemistry. However, their investigation and practical skills in
applying the scientific method remain less well developed. In Cycle 3, students apply scientific concepts
confidently across physics, chemistry, and biology, interpreting models and simulations and applying
scientific rules in familiar contexts with clear reasoning. Practical and virtual laboratory experiences support
their understanding; however, engagement in more complex investigations and higher-order reasoning to

further enhance scientific skills remains limited.

¢ Over the past three years, trends in internal assessment data show consistently Outstanding attainment




across KG, Cycle 1, and Cycle 3 in chemistry and biology. In Cycle 2 and in physics in Cycle 3, attainment
fluctuated from Outstanding in AY2022/23 to Very Good in AY2023/24, before rising lback to Outstanding in
AY2024/25. Trends in Grade 12 physics and chemistry external MoE examination indicate a fluctuation in
attainment. In physics, attainment improved from Weak in AY2022/23 to Very Good in AY 2023/24, before
regressing back to Weak in AY2024/25. In chemistry, attainment regressed from Outstanding in AY2022/23
to Very Good in AY 2023/24, before increasing back to Outstanding in AY2024/25. Over the past three years,
trends of science ACER IBT data indicate a fluctuation in attainment in Cycle 1, with attainment regressing
from Outstanding in AY2022/23 to Acceptable in AY2023/24 before rising to Very Good in AY2024/25. In
Cycle 2, trends in science ACER IBT indicate a fluctuation with attainment improving from Very Good in
AY2022/23 to Outstanding in AY2023/24 before regressing to Weak in AY2024/25. In Cycle 3, attainment in
ACER IBT declined sharply from Outstanding in AY2022/23 and AY2023/24 to Weak in AY2024/2025.

The school’s analysis of internal assessment data for AY2024/25 indicates that most students in all cycles,
including physics, chemistry, and biology in Cycle 3, make better-than-expected progress over time from
their starting points in relation to curriculum standards. No progress data available for KG. IBT progress data
for AY2024/25 indicate that most students in cycles 1 and 3 make better than expected progress, while only
a majority of students in Cycle 2 make the expected progress.

In lessons and recent work, the majority of students in KG and cycles 1 and 3 make better than expected
progress in relation to learning objectives aligned with curriculum standards. In Cycle 2, most students maoke
the expected progress in relation to learning objectives aligned with curriculum standards.

The school’s analysis of internal assessment progress data to evaluate the progress of the different groups
of students indicates that boys make Outstanding progress in all cycles, including physics and biology in
Cycle 3; however, in chemistry in Cycle 3, boys make Very Good progress. Girls, Emiratis, and high attainers
make Outstanding progress across all cycles, including all sciences in Cycle 3. Low attainers make
Outstanding progress in Cycles 2 and 3 across physics and chemistry, while no data are available for biology.
Students with additional learning needs, including students of determination, make Weak progress in Cycle 2
and physics in Cycle 3, Very Weak progress in chemistry, but Outstanding progress in biology. Gifted and/or
talented students make Outstanding progress in cycles 2 and 3, including alll disciplines. Progress data for low
attainers, students with additional learning needs, including students of determination, gifted and/or talented
students in Cycle 1, and all groups in KG are unavailable.

Next Steps:

1.

2.

Improve students’ exploration and inquiry skills through experiments and practical work in KG and Cycle 1.

Strengthen investigative and practical skills in Cycle 2 to support the development of students’ scientific and
investigative skills.

Develop higher-order reasoning and engagement in complex scientific investigations in cycle 3 to enable
students to apply scientific knowledge more deeply across unfamiliar contexts.



Learning Skills

Students learning skills and the impact on academic achievements are evaluated across all phases. Points taken
into consideration when evaluating expected learning skills in all phases are as follows:

¢ Engagement and the responsibility students take, for leading their own learning.
¢ |nteractions and collaboration with others to achieve shared learning goals.
¢ Successfully connect learning to other subjects and real life as global citizens.

Subject KG Cycle1 Cycle 2 Cycle 3

Learning Skills Good Good Good Good

Findings:

e Across all cycles, students show positive engagement, enjoying their learning and participating actively in
lessons. In KG and Cycle 1, students engage enthusiastically in activities, respond to teachers, and show
growing confidence as they build early learning habits; however, many struggle to work independently and
wait for teachers’ prompts before moving to the next step. In Cycles 2 and 3, students show growing
awareness of their strengths and areas for improvement, and begin to take purposeful steps toward greater
ownership of their learning.

e Students interact positively with their peers when prompted by teachers and collaborate well in a range of
learning situations. They communicate their learning clearly and respond appropriately to questions during
lessons. Collaboration is evident in pair and group activities, where they share ideas and complete tasks
cooperatively. In Cycles 2 and 3, students show increasing confidence in expressing their ideas, with
particularly strong examples of effective collaboration in science and arts projects.

¢ |In KG and across all cycles, students maoke clear connections between areas of learning and relate these to
real-life contexts. In KG, these links are developed through themed learning experiences. In the upper
grades, students apply their knowledge to community and environmental issues, demonstrate growing
awareness of how learning can address real challenges, and propose practical solutions. In Cycle 3, students
combine knowledge from different disciplines, for example, when designing simple wind-energy models to
promote sustainability or creating environmentally friendly prototypes through project work. Students also
participate in awareness activities linked to health and community issues, supported by teachers who guide
them in extending learning beyond the classroom. However, students’ participation in integrated learning
activities and projects remains variable across subjects and phases.

e Students can carry out basic research with appropriate teacher direction and are beginning to develop their
critical-thinking and problem-solving skills. They use learning technologies in limited ways to support their
work, mainly for research, presentations, and project tasks in the upper grades. In Cycle 3, a small number of
students show emerging enterprise and initiative through digital projects such as simple online platforms or
software ideas, reflecting early signs of innovation and independent learning. However, these practices
remain limited, and students’ critical thinking, enterprise, inquiry, and independent learning remain less well
developed across KG and all cycles.

Next Steps:




. Develop greater independence and ownership of learning in KG and Cycle 1.

. Promote students’ consistent participation in integrated learning activities and cross-curricular projects
across subjects and phases to strengthen coherence, deepen real-life application, and ensure more
equitable learning experiences.

. Improve students’ enterprise, innovation, and critical-thinking skills across KG and all cycles.



PS2: Students’ personal and social development, and their
innovation skills

Personal Development

Performance
indicator KG Cycle 1 Cycle 2 Cycle 3
Personal
Development Good Very Good Very Good Very Good

Findings:

e Across dll cycles, students have positive and responsible attitudes toward learning. They are generally self-
reliont when completing tasks and ask for feedback and respond well to their teachers' and peers' feedback.
In KG, students show enthusiasm for activities and develop early learning habits, but they mostly need
teacher-directed support. Across all cycles, students build greater confidence, show increasing
independence, and demonstrate curiosity and sustained engagement in their learning.

In KG, students usually demonstrate self-discipline and interact positively with others, contributing to a
respectful and supportive school environment where bullying is rare. In Cycles 1, 2, and 3, students frequently
display very positive behavior, showing self-discipline, cooperation, and maturity in resolving differences.
Bullying is very rare across the school, and students’ conduct promotes a harmonious, inclusive, caring, and
tolerant learning community.

In KG, students understand others' needs and readily help their classmates, contributing to respectful,
cordial relationships with peers and teachers. In Cycles 1, 2, and 3, students are increasingly sensitive to
others' needs and differences and consistently support one another, fostering a strong sense of community.
Across the school, students show kindness, patience, and tolerance, particularly when their peers are
answering or presenting in class, and for students with additional learning needs, including students of
determination. Friendly and supportive peer relationships create an environment where students feel
confident expressing their ideas and opinions, and interactions between students and staff remain
respectful and considerate.

In KG, students demonstrate a sound understanding of safe and healthy living and apply basic hygiene,
nutrition, and safety habits; however, consistency in adhering to these practices, including making healthy
food choices, varies across classes. In cycles 1, 2, and 3, students demonstrate a secure understanding of
healthy living and usually make appropriate choices regarding their health and safety. They understand the
importance of nutrition, exercise, and personal hygiene and apply this knowledge in their daily routines.
Students participate actively in activities that promote physical, emotional, and social well-being and
demonstrate care for their own safety and that of others. Older students extend these habits beyond school
by engaging in walks, gym activities, and broader health-related initiatives.

Across KG and all cycles, attendance is Outstanding at 98%. Students almost always arrive at school and at
lessons on time. The strong attendance rate indicates students’ commitment to learning and enjoyment of
school life. Punctuality is well established. However, a very few students continue to arrive late in the
morning. Students are almost always accompanied by teachers when moving between classes, ensuring
timeliness.

Next Steps:

1. Strengthen KG students’ self-reliance and ecarly independence in learning routines.



2. Improve students’ punctuality in the morning to ensure all students arrive on time.

3. Promote students’ consistent application of healthy living practices in KG through regular reinforcement of
hygiene, nutrition, and safety routines, including making healthy food choices, across all classes.



Understanding of Islamic values and awareness of Emirati and
world cultures

Performance
indicator

KG

Cycle1

Cycle 2

Cycle 3

Understanding of
Islamic values and
awareness of
Emirati and world
cultures

Good

Good

Good

Good

Findings:

e Students demonstrate a clear appreciation of Islomic values and recognize how these values shape life and
society in the UAE. They show genuine respect for Islamic traditions, reinforced through morning assemblies,
daily routines, and participation in school events such as the Prophet’s Birthday and Ramadan initiatives.
Many students, especially in the upper cycles, can explain how values such as generosity, tolerance,
compassion, and community influence their daily lives. However, students in the lower grades still provide

more general explanations, and their understanding of how Islamic values are linked to their daily lives is less
secure. Students’ understanding continues to strengthen as they progress through the cycles.

Students demonstrate clear knowledge and appreciation of the heritage, culture, and traditions that shape
contemporary life in the UAE. They participate in a range of cultural activities such as National Day, Flag Day,
aond Martyr’s Day, which strengthen their sense of pride and national identity. Many students can describe
key cultural elements and provide specific examples of Emirati heritage. Across the school, creative displays
and age-appropriate activities help reinforce cultural awareness and deepen students’ connection to
Emirati traditions and values. While students across KG and all cycles engage enthusiastically in school-
organized cultural events, they rarely take the initiative to plan or lead cultural activities independently.

Students demonstrate a clear understanding and appreciation of their own culture and show appreciation
of other cultures represented in the school community. They take pride in their cultural backgrounds and
actively participate in events such as International Day, which help them explore cultural diversity and share
traditional clothing, food, and performances. Younger children in KG contribute by discussing their home
countries and family traditions. Overall, students’ understanding of Middle Eastern cultures is generally
stronger, while their knowledge of wider global cultures beyond the region is still developing. Nevertheless,
students show curiosity, respect, and a willingness to engage with peers from different cultural backgrounds,
reflecting the multicultural nature of the UAE.

Next Steps:

1. Strengthen younger students’ ability to connect Islamic values to daily life in the UAE.

2. Improve students’ initiative and leadership in cultural activities.

3. Broaden students’ awareness of global cultures to learn about cultures beyond their region.



Social responsibility and innovation skills

Performance
indicator

Cycle1

Cycle 3

Social
responsibility and
innovation skills

Good

Good

Good

Good

Findings:

e Students understand their responsibilities as memlbers of the school community and participate willingly in
activities that contribute positively to the school and the wider community. Some students take on
leadership and volunteering roles, supporting peers and helping to organize charitable and social initiatives.
They engage in worthwhile activities, such as distributing meals during Romadan, working with the Red
Crescent, and contributing to environmental initiatives through groups like the Green Shine initiative. As
students progress through the cycles, they demonstrate an increasing sense of social responsibility,
community awareness, and readiness to contribute constructively to school and community life. However,
students’ participation in local community volunteering remains inconsistent across the school.

e Students show a positive work ethic, particularly when working on group tasks, projects, or volunteering
activities. They sometimes take the initiative and make independent decisions, demonstrating creative ideas
and enthusiasm for developing them further. In Cycle 3, a small number of students demonstrate emerging
enterprise and innovation skills, such as creating simple welbsites, engaging in photography projects, or
exploring basic business initiatives. However, these initiatives remain limited to o few students, and
innovation and enterprise skills are less well-developed among many students across the school. Creativity is
evident across the school through project-based learning, presentations, and problem-solving activities,

where students begin to apply their ideas in practical ways.

e Students care for their school and participate in activities that help improve the environment. They take
responsibility for keeping shared spaces clean and tidy and contribute to sustainability initiotives such as
recycling, planting, and simple energy-saving practices. Students show a growing awareness of local and
global environmental issues, including pollution, climate change, and conservation, and relate these
concerns to their daily actions. Participation in environmental clubs and projects, including eco-awareness
activities through the “Green Shine” group, helps develop teamwork, responsibility, and environmentally
conscious habits. However, they rarely initiote and lead environmental projects that promote sustainability

and conservation.

Next Steps:

1. Increase meaningful student participation in community and volunteering activities to strengthen social

responsibility.

2. Enhance students’ leadership skills to initiote and lead community and environmental projects.

3. Improve students’ creativity, enterprise, and problem-solving skills across subjects and cycles.



PS3: Teaching and Assessment

Teaching for effective learning

Performance
indicator

Cycle1

Cycle 2

Cycle 3

Teaching for
effective learning

Good

Good

Good

Good

Findings:

Across the school, most teachers demonstrate strong subject knowledge and consistently cpply it in their
lessons. Most teachers adapt explanations well to students’ levels of understanding, helping them grasp new
and sometimes complex concepts. The pedagogical skills of a minority of teachers are not yet sufficiently
secure to effectively and sufficiently support the learning of younger students.

Teachers plan purposeful lessons that create engaging learning environments and generally use time and
resources effectively to support students’ success. However, planning quality varies because the school
does not follow a standardized lesson-planning template. Despite this, most lessons are well structured, with
clear objectives and appropriate pacing. In a few lessons, extended starter activities affect lesson flow and
reduce opportunities to check students’ learning. Teachers use resources and manipulatives effectively to
engage students in hands-on learning and support progress, although this remains inconsistent across
subjects and cycles.

Across the school, teachers’ interactions ensure that students are engaged learners, and in many lessons,
they show genuine enthusiasm. Questioning promotes thought and considered responses, effectively
probing understanding and encouraging meaningful dialogue, with particularly strong practice in Arabic in
Cycle 3 and English, where it enhances students’ communication skills. Classroom interactions are
respectful, supportive, and characterized by patience and care. Many lessons encourage students to ask
guestions that extend their thinking. In a few lessons, however, teachers accept brief responses, limiting
meaningful discussion.

Across the school, teachers use differentiated strategies effectively to meet the needs of most students
and provide appropriate levels of challenge and support. However, in some lessons, learning is overly
teacher-directed, which limits opportunities for independence and deeper challenge. As a result, higher
attainers and gifted students are not consistently challenged to achieve their full potential. Although support
for students with additional learning needs, including students of determination, is consistently planned, it is
not always implemented effectively in lessons.

Across the school, teachers sometimes develop students’ critical thinking, problem-solving, innovation, and
independent-learning skills. Independent learning is encouraged in many lessons, and some opportunities for
virtual scientific enquiry using laptops are developing. Critical thinking and problem-solving activities are
present across subjects, and teachers are gradually incorporating these into daily practice. Opportunities for
innovation, enterprise, and inquiry-based learning are emerging; however, they remain inconsistent

Next Steps:




1. Ensure teachers use time and resources effectively and consistently across all subjects and cycles to check
students’ understanding and engage them in active learning.

2. Strengthen teaching strategies so they are consistently adapted to working with younger students and to
the different needs of students across the school, ensuring appropriate levels of challenge, support, and
expectations are carefully plonned to meet individual needs.

3. Improve the systematic development of critical thinking, problem-solving, innovation, and independent
learning.



Assessment

Performance
Indicator KG Cycle1 Cycle 2 Cycle3
Assessment Acceptable Acceptable Acceptable Acceptable
Findings:

Internal assessment processes are generally consistent and aligned with the school's MoE curriculum
standards, providing appropriate measures of students’ progress. The school has established structured
systems for assessment design, marking, and quality assurance, including committee-based review and skills
tracking. However, the depth of knowledge assessed varies across subjects and cycles, and assessments
do not consistently require students to demonstrate deeper understanding, reasoning, or application of
learning. Moderation procedures are in place but are still developing. As a result, the reliability and accuracy
of assessment outcomes in reflecting students’ attainment and progress are variable.

The school demonstrates a strong commitment to benchmarking students’ performance against external,
national, and international expectations. THE ACER IBT standardized assessment is used to benchmark
students in grades 3-9 in Arabic, mathematics, and science. The school has engaged grades 4 and 8
students in TIMSS 2023 mathematics and science, and 15-year-old students participated in PISA 2022
international assessments for English, mathematics, and science.

Assessment data are analyzed across the school and provide an overview of students’ attainment and
progress. However, the depth and consistency of analysis in identifying the progress of individuals and
different groups of students remain variable. Skill-tracking between assessments is developing and offers
some guidance for targeted support. Individual teachers monitor their students' progress, which provides
initial information for planning and support; however, this monitoring remains superficial and inconsistent
across phases.

Assessment data are used adequately to inform teaching and curriculum planning and meet the needs of
most students. However, assessment information is not yet applied rigorously or consistently to lesson
design. Although lesson plans include differentiated activities, these are not always informed by a precise
analysis of assessment data to meet the specific needs of all student groups, particularly low- and high-
attaining students.

Teachers have a reasonable understanding of students’ strengths and weaknesses and use this knowledge
to provide general levels of challenge, support, and feedback. However, this knowledge is not yet
consistently translated into targeted questioning or personalized support during lessons. Marking and
feedback, while positive, do not consistently guide students clearly on their next steps. Teachers employ
some assessment-for-learning and self-assessment strategies; however, assessment information is not
always used effectively to address learning gaps within lessons.



Next Steps:

1. Strengthen assessment procedures and moderation processes to consistently provide reliable measures of
students’ outcomes and progress.

2. Improve the rigorous and consistent use of assessment data in lesson design, ensuring differentiation is
matched to the needs of all students, particularly low and high attainers, across all subjects.

3. Improve the consistency of marking, feedback, assessment-for-learning, and self-assessment strategies to
address learning gaps within lessons.



PS4: Curriculum

Curriculum design and implementation

Performance

o KG Cycle1 Cycle 2 Cycle 3

Curriculum design
and implementation

Good Good Good Good

Findings:

The school implements the UAE Ministry of Education curriculum with a clear rationale that is aligned with
the school’s vision and national priorities. The curriculum is broad and balanced, providing relevant learning
experiences that develop students’ knowledge and basic skills, though knowledge remains the primary
focus. The curriculum meets statutory requirements, including weekly teaching hours and approved
longuage of instruction, with age-appropriate coverage and coherence across cycles.

The school ensures continuity and progression across subjects and cycles. Scope and sequence
documents provide clear vertical alignment, enabling learning to build appropriately on students’ prior
knowledge and reinforcing key skills in core subjects. Transition arrangements between phases are in place
and support most students in moving smoothly through the grades. As a result, most students are suitably
prepared for the next stage of their education, both within the school and beyond.

The curriculum provides older students with suitable options that develop their interests and aspirations.
Students choose between the General and Advanced streams, with Advanced offering extended courses in
core sciences and mathematics, and the General stream meeting MoE graduation requirements.

Cross-curricular connections are meaningful across most subjects and are characterized by clarity and
consistency. Curricular links are purposeful and planned across most subjects, helping students make
meaningful connections and transfer learning between different areas. Shared objectives and aligned
assessment criteria reinforce these links in lessons, with particularly strong integration in Cycle 3. While
planning varies across subjects and cycles, cross-curricular connections support learning well.

The school conducts periodic reviews of its curriculum to ensure adequate provision across most subjects
and alignment with the requirements of the UAE Ministry of Education and ADEK. These reviews consider
subject coverage and the impact on students’ learning, drawing on assessment data and teacher feedback
to identify gaps. While curriculum adjustments generally meet the academic and personal development
needs of most students, systematic data-informed evaluation and a clearly defined annual review cycle are
not yet firmly established.

Next Steps:

1.

Strengthen the curriculum balance to ensure equal emphasis on knowledge, skills, and innovation, in




alignment with UAE educational priorities and future-ready competencies.

2. Continue to strengthen cross-curricular connections through ongoing collaborative planning, ensuring
consistency and effective integration across subjects and levels.

3. Develop a systematized, data-driven curriculum review process that links assessment outcomes to
curriculum adjustments across subjects.



Curriculum adaptation

Performance
Indicator KG Cycle1 Cycle 2 Cycle 3
Curriculum
adaptation Acceptable Acceptable Acceptable Acceptable
Findings:

* The school makes adequate modifications to the curriculum to meet the needs of most groups of students.
Adjustments based on assessment information tend to be general, with emerging personalization for
specific learning needs. Curriculum adaptations for students of determination are being developed, and
processes to align targets and materials to individual needs are still being strengthened. Although additionall
support rooms are planned, modification practices across subjects and cycles remain at an early stage and
require further refinement to fully meet all students’ learning needs.

e The curriculum is functional and provides students with some opportunities to engage in enterprise,
innovation, creativity, and social contribution, although these remain inconsistent across curricular areas.
The school does not have a formal extracurricular program, but students participate in a range of school-
based activities, events, and community initiatives that support their academic and personal development.
Activities such as field trips, competitions, awareness campaigns, and the “Green Shine” environmental
initiative provide broader learning experiences. Some creative and innovative work is emerging, including
student-designed 3D models, simple hydraulic systems, recycled-material projects, and basic digital designs
produced through class assignments.

e Appropriate learning experiences are integrated across most aspects of the curriculum, enabling students
to develop a clear understanding of the UAE’s values, culture, heritage, and national identity. Emirati culture
is well promoted through lesson activities, projects, national celebrations, assemblies, and culturally focused
events. Students’ connection to Emirati identity is further reinforced through field trips and visits to cultural
sites. These experiences promote pride and a strong sense of belonging. However, while integration is
generally effective, it is not yet consistently coherent across all areas of learning.

Next Steps:

1. Ensure curriculum modifications consistently provide appropriate challenge and targeted support for alll
students, including Students of Determination, low and high attainers.

2. Improve the consistency and coherence of integrating UAE values, culture, heritage, and national identity
across all areas of learning.

3. Expand opportunities for enterprise, innovation, and creativity across curricular and extracurricular areas.



PS5: The protection, care, guidance and support of students

Health and safety, including arrangements for child protection /
safeguarding

Performance

o —— KG Cycle1 Cycle 2 Cycle 3

Health and safety,
including
arrangements for Very Good I Very Good t Very Good t Very Good I
child protection /
safeguarding

Findings:

e The school has well-established safeguarding and child protection policies with rigorous procedures that are
comprehensive, regularly reviewed, and effectively implemented. These are clearly communicated to all
staff, parents, and students through regular awareness sessions and professional training. The school
demonstrates a proactive and preventative approach to ensuring students’ safety and well-being. It
effectively protects students from all forms of abuse, neglect, and bullying, including cyberbullying, with
incidents being rare and managed promptly and appropriately. Students report feeling very safe and well
cared for in the school environment. A robust set of related policies, including the Occupational Health and
Safety Policy, School Security Breach Policy, OSH General Policy, Transportation Policy, and Whistleblowing
Policy, is rigorously enforced to maintain a secure, hazard-free environment for all students and staff.

e The school ensures a consistently safe and hygienic environment, with facilities that are clean, well-
maintained, and free from potential risks. Regular and comprehensive safety inspections are conducted,
ond any identified issues are addressed immediately. The school has implemented an efficient digital system,
as part of the departure App, that alerts teachers when parents arrive to collect their children, ensuring a
smooth and safe dismissal process. Students are effectively supervised in all areas, including during arrival
and departure times and while using school transport. Systematic risk assessments are conducted before all
activities, and preventive measures are implemented accordingly. Fire evacuation drills are conducted
regularly in compliance with Civil Defense regulations, ensuring preparedness in emergencies. These
consistent practices reflect the school’s strong commitment to maintaining high standards of heallth, safety,
and security.

® The school’s buildings and facilities are very well maintained and meet regulatory requirements. All
necessary assessments for critical functions are up to date, and maintenance contracts are in place with
accredited service providers. Detailed records are kept of all incidents and the follow-up actions taken. The
school clinic is well-equipped and operated by a qudalified nurse. Essential medications are securely stored,
ond medical records are regularly updated, particularly for students with chronic conditions. Incident logs
are comprehensive and include appropriate follow-up actions.

¢ The school premises provide a safe, inclusive, and well maintained environment that supports students’
learning and wellbeing. Buildings and equipment are very well maintained, and the school keeps
comprehensive and secure records to ensure effective oversight. Shaded outdoor play areas with artificial



grass offer safe recreational spaces, and the elevator in the girls’ section facilitates access between floors
and connects to the boys’ section. An emergency evacuation wheelchair is available in the boys’ section to
support individuals with mobility needs, reflecting the school’s commitment to safety and accessibility. The
school provides a safe, accessible, and inclusive environment. The school has strengthened its facilities by
adding two new science laboratories to meet current capacity and enhance practical learning. Internal
access and movement pathways generally support students’ comfort and safety, and further improvements
are plonned to enhance ease of movement across the site. The school has identified the need for an
internal ramp to the break area to support students with physical disabilities and has plans in place to provide
this. Chemical storage in laboratories is in place, with ongoing work to further strengthen the security of
some chemical lockers in line with safety expectations.

The school actively promotes safe and healthy physical and mental lifestyles through very effective and
systematic programs and initiatives. The school nurses and visiting health professionals provide regular
health checks, awareness campaigns, and ongoing guidance. The canteen offers healthy food options, and
students’ lunchboxes are monitored to promote nutritious choices. Physical education lessons and a range
of extracurricular sports activities encourage regular exercise and active lifestyles, such as the Boys’
Football League and Girls’ Basketball League. Senior students also take an active role in promoting wellness;
for example, Grade 12 girls and boys recently led a “mental health” and “stroke” awareness campaign across
the school, contributing to a stronger culture of wellbeing. While these efforts are impactful, students’ food
choices, particularly in KG and Cycle 1, show that further reinforcement of healthy eating habits would e
beneficial.

Next Steps:

1.

Enhance accessibility by adding internal ramps and pathways that provide safe, direct access to key areas
such as the break area.

Promote consistent application of the healthy eating policy and strengthen whole-school initiatives that
support healthier food choices, particularly for KG and Cycle 1students.

Further enhance the secure storage of hazardous materials in science laboratories to ensure they remain
safely inaccessible to students at all times.



Care and support

Performance

e KG Cycle1 Cycle 2 Cycle 3

Care and support Good Good Good Good

Findings:

e Staff maintain very positive and purposeful relationships with students, creating o respectful and supportive
school climate. Expectations for conduct are clearly communicated and consistently reinforced through
routines, assemblies, and reward systems, resulting in courteous, well-mannered, and respectful behavior.
Behavior management procedures are well established and applied effectively, ensuring a safe, orderly, and
inclusive environment.

e Attendance and punctuality are closely monitored through effective digital systems. Communication with
parents is proactive, and follow-up actions on absences and lateness are timely and consistent. While most
students attend regularly and arrive on time, a small minority continue to arrive late in the morning and
occasionally between lessons, indicating that punctuality management procedures are not yet fully
effective.

e The school has appropriate systems to identify students with special educational needs and those who are
gifted and/or talented. Admission procedures are inclusive and ensure that students with diverse needs are
welcomed. Currently, less than 1% of students are identified as students with additional learning needs,
including students of determination, and the recently appointed inclusion team is working to strengthen
identification and provision. At present, the process relies largely on teachers’ classroom observations and
digital referral forms. As a result, consistency and accuracy in identification vary, and timely, precise
identification is not yet consistently aligned with best inclusion practice. The school has identified 75 gifted
ond 25 talented students through its current processes.

¢ The school provides appropriate support for most students with special educational needs, including
students of determination. They receive additional support through Individual Education Plans (IEPs)
developed in collaboration with subject teachers; however, these plans are too general and require further
refinement to better reflect the specificity and clarity needed for individual learning profiles. The inclusion
team is working to strengthen the quality of targets and strategies within the plans. Students participate in
mainstream lessons and attend targeted pull-out sessions, with ongoing guidance provided to teachers to
improve differentiation and task adaptation. Inclusion rooms offer basic resources for younger learners, with
plans underway to expand materials to support older students and those requiring more specialized
intervention. Gifted and Talented students have Advanced Learning Plans that are being developed to
provide more structured challenge and extension. These combined efforts support most identified students
in making adeqguate personal and academic progress.

¢ The school efficiently monitors students’ well-being and personal development and uses this information to



provide very effective personal, academic, and career guidance. A quadlified career counsellor delivers
structured sessions for Grades 8 to 12, supported by regular presentations for students and parents and
guidance on university admission, IELTS preparation, and international relocation. Strong partnerships with
Abu Dhabi University, Liwa Education, and Al Ain Shams University expand opportunities for students, while
membership in the National Career Development Association (NCDA) enhances the quality of counselling.
The school also maintains a five-year follow-up with graduates and invites alumni to lead workshops,
enriching career awareness. University visits and an annual on-campus fair ensure that senior students
receive personadlized and informed support as they plan their future pathways.

Next Steps:

1.

Further enhance the school’s punctuality systems to achieve consistently impeccable attendance at
morning assemblies and lessons for all students.

Review the identification procedures for students with additional learning needs, including students of
determination, gifted and/or talented students.

Improve the qudality and implementation of IEPs and ALPs by ensuring targets are clear, specific, measurable,
and aligned to the individual needs of all identified students.



PSé: Leadership and Management

The effectiveness of leadership

Performance Indicator Quality judgement

The effectiveness of leadership Good

Findings:

¢ The principal sets a clear, purposeful strategic direction that is shared and actively promoted by leaders at all
levels. Senior and middle leaders work cohesively to communicate a bold vision that is well understood
across the school community and reflects the school’s high expectations for students and staff. Leadership
practices are firmly aligned with UAE national and Emirate priorities, which are embedded within the school's
vision and drive improvement efforts across departments. Leaders also foster a strong inclusive ethos,
ensuring that the school remains welcoming and supportive of students with diverse backgrounds and
learning needs, although this ethos has not yet been fully translated into practice.

e The principal and senior leaders work effectively as a cohesive team and take clear responsibility for key
aspects of teaching, learning, and assessment across the school. They demonstrate a thorough
understanding of the curriculum and of best practice in pedagogy, which guides their efforts to raise
students’ achievement. Most middle leaders have a secure grasp of effective teaching and learning and
contribute positively to establishing a purposeful learning culture. Leaders recognize the need to strengthen
assessment procedures and to improve middle leaders’ and teachers’ skills in analyzing assessment data.
Recent appointments, including the coordinator for inclusion and other middle leaders, bring further
capacity to strengthen practice within their areas of responsibility, with early indicators of positive influence.
While the fullimpact of these developments is still emerging in classroom practice, senior and middle leaders
collectively promote an inclusive ethos and maintain high standards in students’ learning and personal
development.

¢ Relationships across the school are professional, respectful, and supportive. Communication is effective,
aond all staff have a clear understanding of their roles and responsibilities. Middle leaders have increased
responsibility for securing consistent teaching and learning, and senior leaders hold them appropriately
accountable for students’ performance. While these structures are firmly in place, their fullimpact on
classroom practice and student outcomes is still developing. Staff morale remains positive, reflected in the
stable workforce and the collaborative ethos within the school.

¢ |Leaders at all levels demonstrate a clear understanding of the school’s priorities for improvement and work
collaboratively to drive progress. They have ensured full compliance with statutory and regulatory
requirements, and their actions have led to some improvements since the previous inspection, including
stronger achievement in English in Cycle 3. Enhancements in protection, guidance, and support have also
strengthened students’ safety and wellbeing. Leaders use performance data, lesson observations, and
reviews of planning and teaching strategies to hold staff accountable and guide development. In some
areas, provision is developing, and leaders are working to strengthen consistency of practice across all
cycles as part of their ongoing improvement efforts.

¢ |eaders have been innovative and successful in developing key aspects of the school while maintaining



overall performance at a high level. They ensure full complionce with statutory and regulatory requirements
and demonstrate clear awareness of areas that require continued improvement. Senior leaders are actively
implementing strategies to strengthen teaching and learning, including guiding teachers to better adapt
instruction to meet students’ individual needs. A growing sense of collective accountability is contributing to
improved performance across phases, further reinforced by the school’s successful attainment of an
internationally recognized quality management award.

Next Steps:

1.

Improve the consistent implementation of the school’s inclusive ethos in daily practice, ensuring that all
students from diverse backgrounds and with varying learning needs experience appropriate and effective
support across the school.

Strengthen the capacity of middle leaders to lead learning effectively within their departments, with a clear
focus on raising standards in lessons and assessments.

Improve leaders’ oversight on the consistency and effectiveness of assessment procedures and data
analysis.



School self-evaluation and improvement planning

Performance Indicator Quality judgement

School self-evaluation and improvement planning Good

Findings:

¢ The school’s self-evaluation processes are systematic and rigorous, drawing on a wide range of internal and
external assessment data to inform the internal evaluation report and improvement planning. While the
depth of evidence analysis varies across some subject and performance standard evaluations, senior and
middle leaders have a clear and secure understanding of the school’s strengths and priority areas for
development. These priorities are well communicated to staff, who understand their roles in meeting the
clearly defined targets.

e Effective monitoring systems are in place, with senior and middle leaders implementing a systematic process
for evaluating teaching and learning across the school. Middle leaders have received professional
development to support their role in monitoring and evaluation. While these processes are established,
lesson evaluations do not yet consistently capture the depth of students’ learning and attainment.
Observation tools include relevant criteria and provide a sound basis for evaluation; however, the emphasis
on students’ progress and the impact of teaching on learning varies. As a result, monitoring processes
support improvement, though their impact on securing sustained gains in student achievement is not yet
fully realized.

e The school improvement plans are comprehensive and grounded in thoughtful and rigorous self-evaluation.
The well-constructed school development plan identifies the key areas for improvement and fully addresses
the priorities highlighted in the previous inspection. Detailed action plans support these priorities, with clear
aond measurable targets that guide improvement across the school. Specific plans have also been
developed and implemented to prepare students for international assessments, including PISA, PIRLS, and
TIMSS. While the clarity and level of ambition in some departmental action plans vary, the overall
development planning process is well-focused and is having a positive impact on students’ achievement.

® There has been clear progress in addressing most of the recommendations from the previous inspection.
Notable improvements are evident in students’ achievement in English and in aspects of science, supported
by enhancements in the overall quality of teaching. Strengthened health and safety arrangements have
also responded effectively to earlier development needs. These improvements demonstrate the school’s
capacity to act on identified priorities and to sustain positive change over time, even as work continues to
ensure greater consistency across subjects and cycles.

Next Steps:

1. Strengthen the depth and consistency of self-evaluation across all subjects.
2. Enhance the impact of monitoring of teaching and learning on students’ achievements.

3. Increase the effectiveness of improvement planning at the departmental level.



Parents and the community

Performance Indicator

Quality judgement

Parents and the community

Very Good

Findings:

¢ The schoolis successful in effectively engaging parents in school life. Parents are well informed about what
their children are learning and how well they are progressing, and their support contributes positively to
sustaining high standards. They play an active role in planning and preparing school initiatives, projects, and
activities, and the principal ensures that parents’ views and concerns are responded to promptly. . The
school has an active parent council that strengthens the home-school partnership, and parents contribute
meaningfully to initiatives that enhance students’ wellbeing and learning. Examples include the Healthy
Lunchbox campaign, where mothers collaborate with teachers to promote healthy eating, and the “Reading
with My Mother in My Kindergarten” program, which encourages shared reading and creative activities.
There is scope to engage a wider range of parents in school life. Systems to monitor and analyze parental
engagement are being developed to support broader participation.

The school's communication with parents is strong, effective and ensures parents are well informed about
their children’s learning and personal development. Formal messages and updates are communicated
through the ‘School Voice', parents receive a weekly plan across the school cycles and the KG. Parent-
teacher meetings are scheduled every term, during which teachers share feedback and encourage
parents’ participation in their child’s learning. Parents are welcome to attend lessons. Communication with
parents of students with additional learning needs, including students of determination, is regular and
provides essential information about their children’s progress. Parents report being generally satisfied with
this communication; however, the level of support and engagement does not yet consistently meet the full
range of needs of all families.

Reporting on students’ academic progress and their personal and social development is regular, with
parents receiving formal reports at the end of each term. While the school’s reporting system does not yet
consistently provide detailed guidance on areas for improvement and next steps in learning, parents receive
clear and comprehensive feedback on their child’s academic performance, progress, and areas for
development through regular meetings with teachers. Social workers maintain ongoing communication with
families to report on students’ personal and social development. Weekly plans are shared across KG and all
cycles, outlining upcoming learning and supporting parents in understanding classroom expectations. The
school also maintains an open-door policy, enabling parents to discuss academic and personal development
matters, ensuring that students’ progress is addressed holistically.

¢ The school makes sustained social contributions to the local, national, and international communities

through a wide range of purposeful partnerships. Well-established links with institutions such as Abu Dhabi



University, Al Ain University, Khalifa University, Tawam Hospital, Camibridge Rehabilitation Center, and the
Family Development Foundation enable students to engage in meaningful volunteering, training, and service
activities. These experiences strengthen students’ leadership, empathy, and social responsibility as they
assist in hospitals, help organize conferences, and support major community and sports events. The school’s
collaboration with national initiatives, including the National Committee for Digital Education for quality
education and professional development, further enhances students’ exposure to wider community
priorities. Students also contribute as Sustainability Amlbassadors, representing the school at external
conferences and events. However, partnerships with international communities are not yet well developed.

Next Steps:

1. Strengthen parental engagement and extend partnerships with the international community by embedding
effective systems to monitor and analyze participation, ensuring broader, more meaningful involvement that
enriches school life and supports students’ learning and development.

2. Improve the consistency and quality of support and engagement with parents of students with additional
learning needs, including students of determination, to ensure that communication and partnership more
fully meet the needs of all families.

3. Enhance the level of detail within the school’s reporting system so that information on areas for
improvement and next steps in learning is more consistently clear and accessible to parents, strengthening
their understanding of how to support their children’s progress.



Governance

Performance Indicator

Quality judgement

Governance

Good

Findings:

e The school's governance structure includes a trustee board that represents almost all stakeholders,

including the owner, parents, teachers, and members of the wider community. Community representatives
bring strong academic expertise through their work in local universities and educational fields. Trustees are
well informed about the school’s work and engage regularly with the leadership team to understand key
priorities and developments. Processes to gather stakeholder views are still developing and do not yet
consistently provide governors with sufficiently wide-ranging perspectives to fully inform independent insight
and decision-making.

The Governing Board regularly monitors the school’'s work and receives detailed updates on students’
achievement and personal development. Trustees hold senior leaders accountable for driving improvement
and are well informed about the requirements of external international assessments, supporting
preparations for PISA and the Grade 12 MoE examinations. While the Board has a clear overview of key
performance areas, its insight into the effectiveness of monitoring and evaluation processes, including the
quality of teaching and learning in lessons, is still developing. Trustees review the principal’s performance
through a structured questionnaire; however, this process is not yet sufficiently robust to ensure strong
accountability.

The Governing Board exerts a positive influence on the school’s leadership and direction and operates in line
with clear ethical principles. The Governing Board includes representation from almost all stakeholders and
brings valuable expertise from the higher education and wider community sectors. Trustees contribute to
strategic planning, ensure statutory requirements are met, and oversee staffing and resources. They
receive regular performance updates, particularly on key examinations and national priorities, and use this
information to hold senior leaders accountable. Overall, the Governing Board has a constructive and positive
impact on the school’s performance and improvement.

Next Steps:

1. Improve the range and effectiveness of processes used to gather stakeholder views, ensuring that

governors receive sufficiently broad and representative perspectives to strengthen independent insight and
inform decision-making.

. Strengthen governors’ oversight of the effectiveness of monitoring and evaluation processes across the
school to ensure they gain a clearer and more accurate picture of the quality of teaching and learning in
lessons.

. Enhance accountability for senior leadership by introducing clear, measurable performance targets to guide
and support their ongoing development.



Management, staffing, facilities and resources

Performance Indicator Quality judgement

Management, staffing, facilities and resources Good

Findings:

¢ Most aspects of the school’s day-to-day management and routines are effective and well organized,
positively influencing students' learning. The timetable is well structured to ensure smooth transitions
throughout the school day. The careful organization of lessons and activities, coupled with staff and
students’ adherence to school routines and expectations, supports efficient school operations and
minimizes disruptions to the delivery of the curriculum.

e The school is appropriately staffed to support its vision and mission. Most staff members are well-qualified
and have subject-matter expertise relevant to their roles. Deployment is generally effective, although a small
number of teachers are assigned outside their primary phase or subject, which reduces the impact of their
practice. The professional development program is structured and accessible to all staff, but opportunities
for more personalized and targeted training are still developing to better address individual teaching needs
and further enhance the quality of learning for all students.

e The premises are well designed and provide appropriate access for all students, supported by features such
as ramps and a lift that facilitote movement across much of the school, although accessibility is not yet fully
consistent across all internal areas. Classrooms in the new building are high-quality and provide a purposeful
learning environment. The school has three science laboratories, including two newly established labs
equipped with modern facilities that effectively enhance practical and investigative learning. Dedicated
support centers and specialized spaces for students of determination further demonstrate the school’'s
strong commitment to inclusion. In the older building, some classrooms are more crowded, and the size and
arrangement of furniture limit ease of movement and flexibility for group interaction. Nevertheless, overall,
the premises provide an environment that effectively supports teaching and learning.

¢ The range of resources across the school is adequate and supports essential teaching and learning needs.
In the lower grades, manipulatives are available and are increasingly supporting hands-on learning. Science
laboratory resources are functional and enable practical activities. Facilities such as the music room, arts
center, library, and computer lab are well-resourced. The use of technology in classrooms is developing, with
data projectors commonly used to support teaching and learning, providing a foundation for more
interactive learning experiences.

Next Steps:

1. Align staff deployment with subject and phase expertise and strengthen personalised professional
development to improve the effectiveness of teaching and learning across the school.

2. Enhance the consistency of accessibility and learning space design across all buildings, particularly in older
classrooms, to improve ease of movement, enhance flexibility for group interaction, and ensure equitable
learning experiences for all students.

3. Ensure that resources, including manipulatives, science laboratory equipment, and classroom technology,
are sufficient and effectively used to enhance hands-on, practical, and interactive learning for all students.



If you have a question or wish to comment on any aspect of this report, please contact irtigaa@adek.gov.ae
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